
Web-Based Learning

For United States History B Students

In the Washougal School District

Mr. Teacher

A Report

Presented to the Graduate School of Education

In Partial Fulfillment of the Requirements

For the Degree of Master of Education

July ??, 2009

Signature Page

Web-Based Learning

For United States History B Students

In the Washougal School District

Approved:

Scott Le Duc
______________________________________ (Senior Faculty)

Library Release Form

Permission to Store M.Ed. Thesis

Report in Library and Make

Available for Use

I, Mr. Teacher, do hereby irrevocably consent to and authorize the City University Library to file the attached paper, project and/or thesis entitled Web Based Learning for United States History B Students in the Washougal School District, and make such paper available for use, circulation, and reproduction by Library users at the City University Library and all site locations.

I state at this time the contents of this paper are my own work and completely original.

________
Mr. Teacher
_____________________________  (Signature)

________
July ??, 2009
_____________________________  (Date)

Vita
Mr. Teacher began to learn about History and Education while attending the Eastern Washington University at Cheney, earning a Bachelor of Arts in Education Degree.  The researcher applied this knowledge by working in the educational field while attending college.  The researcher then was employed as an educational instructor at Washougal High Schools in Washougal, Washington for ten years.  The researcher is currently has a Bachelor of Arts in education degree; Bachelor of Arts in History degree with endorsements in Special Education, which includes a Washington State teaching certificate.
Abstract

The goal of this project was that the researcher’s U.S. History B students would become proficient in U.S. History from 1865 - 1975.  This study endeavors to prove that a content-driven website can be a contribution to student success.  Students’ assignment work and project grades combined to produce approximately 75% of the students performing at the 90% level or better.  Students used the website as a way to identify classroom expectations and skills that they will be asked to demonstrate in chapter tests and unit tests and increased usage of their knowledge as the semester progressed. Various types of questions asked by students indicated that students have a better grasp on their skill level of knowledge when using the website. 
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Problem Statement

Washougal High School United States History B students have historically had lower test scores and a lower level of understanding over general historical knowledge and the concepts of when compared to the state average.  United States History B is the second half of a two-part United States History course.  United States History B covers US History from 1865 to 1975 in 12 weeks.  The instructors in the Social Science department at Washougal High School who teach the United States History B course, use the same textbook, curriculum, and resources with slight variations.    The Social Science staff and the school administration have expressed concerns over the low achievement levels of students in the U.S. History B class. 

During the winter trimester of 2001, grade records from the researcher’s class of 22 United States History B students show less than fifteen percent (15%) of the students had achieved a grade of eighty percent (80%) or better at the end of the trimester.  Comparing grade records with the other United States History B teachers reflected similar findings in their respective classes. 

The instructor found the methods and resources provided by the school that were being used to teach students about United States History and the concepts of cause-and-effect were not adequate in helping the students learn.  The methods and resources needed to be reevaluated to provide the students with a better understanding of the concepts. 

During spring trimester of 2001, the researcher had one section of United States History B, with a total of thirty-one (31) students.  The level of competency was tested for the 31 students of United States History B, third trimester, and then compared with the level of competency of United States History B second trimester.

The motivation to learn for the students of United States History B classes was historically lower than those students in other United States History classes. Lack of motivation has historically led to attendance problems.  Absences result in students getting behind in their work, with little motivation to make it up.  Thirty three percent of the junior classes have historically been involved in the honors United States History course.  Twenty five percent of the remaining two-thirds are involved in special services.  These students are pulled out of class for disability reasons, on average, once a week to get help from the Special Service Technicians.  Seventy five percent of the remaining two-thirds, students miss class for a variety of reasons including school-sponsored activities, such as athletics, student government, or truancy. On average the (primary stakeholders) will miss 7 out of 60 days with 35% missing at least 10 days. Other American Studies classes have the primary stakeholders miss about one out of 60 days.  The difficult task becomes motivating the students to keep up with the necessary work they have missed and so they avoid get so far behind that making up the work and catching up in the class concepts becomes overwhelming.

Providing services to over one hundred students each day is difficult for an instructor.  Motivating each individual student is even more difficult.  It is important that these students learn historical concepts and ideas, as United States History is a required class for graduation from high school. 

Washington State also requires students to take the Washington Assessment of Student Learning (WASL) exams.  The WASL exams’ purpose is to measure student achievement of the basic academic requirements and to ensure students are learning appropriate material.  These particular exams do not currently apply to social science, but will start being implemented in 2002.  The WASL exams will undergo a pilot study in 2002.  In 2003 and 2004 the WASL exams for social science will be voluntary, but will become required in 2005.

The instructor implemented a variety of new instructional methods to increase student learning.  These methods included incorporating technology, which made the course material more readily available.  With changes in the teaching methods and resources available to the students, the third trimester students had a better understanding of United States History and related concepts, as proven by test scores.  The researcher made a significant impact toward reducing the problem of missing assignments by changing the availability and accessibility of course material.

The secondary stakeholders, parents, principal, and other social science teachers, are also equally concerned and invested in these students passing United States History at a higher level.  Aside from learning the historical facts of the course, it is important that students understand the concepts of history.  These lower-achieving students are not grasping these concepts and ideas.  The methods and resources of instruction need to be modified to maintain the high expectations placed upon the students by the instructors, parents, and the State.

Rationale

  
Making course material for the United States history B curriculum more readily accessible for the students increased their motivation and the chance of personal success.  Changing teaching methods and resources translated into a better understanding of historical concepts by the students.

The Washington Assessment of Student Learning tests (WASL) for social science will be mandatory for all students by the year 2005.  This testing will measure student achievement in the Social Sciences.  Primary and secondary stakeholders alike will welcome a change in teaching methods that will ensure a higher level of success in both grade and mandatory state testing. 

The Washington State Essential Academic Learning Requirements (EALRs) require students, regardless of their motivation or interest in United States history, to obtain a certain level comprehension and literacy in the subject. To ensure this, the primary stakeholders should be educated in an environment that stimulates their academic development. Teachers can change the instructional method and resources to reinforce and stimulate new academic growth.

The researcher’s vested interest came not only with the knowledge that he is providing a better service to the primary stakeholder, but also the knowledge that students’ self-esteem level would be raised.  The increased self-esteem increased motivation and in turn may spill into other areas of the students’ academics. 

By conducting this project the researcher learned how a change in teaching methods and incorporation of technology could help with the education of the primary stakeholder.  The researcher provided a mechanism that not only helped the primary stakeholders become successful in their United States History class, but also provided them with knowledge and skills that impacted other areas. The researcher feels that it is his responsibility to become a student and learn new methods to teach. The researcher also feels that with his personal growth and use of technology in education, he will be able to take this knowledge and share it with his colleagues.   

Goals for Improvement

Goals

The goal of this project was to increase student comprehension of historical concepts and information students in the United States History B Course. The researcher’s goal was to have sixteen of the 31 to score in the 80% range for comprehension.  The increased proficiency was be accomplished by incorporating technology in the instructor’s teaching methods, and as a result made the course material more readily available to the students.

Research Objectives

Specific objectives must be met to be successful with the project. The historical concepts the students will be able to identify and utilize:  (a) cause-and-effect,  (b) compare and contrast,  (c) identify,  (d) evaluate,  (e) analysis,  (f) and outlining.  The teacher will check for comprehension throughout the trimester.  Each of the above concepts will be measured through testing.

Professional Objectives

There awe two goals the researcher had set as professional goals to go with this project.  The first was to increase his knowledge of new technology.

The second goal was to improve his skills as an educator. The researcher did this by learning how to effectively use technology in and out of the classroom.  The researcher was successful in the implementation of the goals and in turn directed his teaching methods toward an arena where he will be more effective in the primary stakeholders’ learning.

Statement of Methodology

In today’s society we have an increasing number of students that have become unmotivated and unable to learn from the current methods the instructors used to educate them.  The Internet and web-based technology are other tools that can be used to motivate students to want to learn.

Hooper (1998) reported that there is some reason to suspect that low achieving students, who typically exhibit ineffective learning behaviors when working by themselves under learner-controlled conditions, might benefit by working cooperatively with a higher-achieving student. Low-achieving students may learn meta-cognitive skills more effectively in groups through modeling than when learning alone. Cooperative learning benefited both high and low-achieving students. Hooper (1998) suggested that high-achieving students might have gained from generating explanations for their less able partners; lower achieving partners may have adopted more active roles during cooperative learning than they typically do when learning alone. Although the isolated effects of cooperative learning and learner control on students of differing achievement levels are becoming better understood, the joint effects of these two instructional strategies remain unclear. By combining learner control and cooperative learning, the benefits of each may be enhanced (p. 35). 

Ross and Schulz (1999) found the Internet has revolutionized the way we communicate, do business, socialize, and find entertainment. It has transformed work and has pervaded our leisure lives as well. And it has changed the way we educate.  The Internet as an educational technology has tremendous potential to support student learning. The Internet is also motivating teachers to re-evaluate the way they teach and the way students learn. 

For years, instructors have been hearing about the need for using a variety of teaching approaches to reach students with diverse learning needs.  The success of education depends on adapting teaching to individual differences among learners.  It should be the teacher's goal to create a nurturing classroom environment for all students (p. 140-142).

The Internet can have a positive effect on students.  The Internet provides an avenue to open doors for students and to help them become interested in what they are learning, but there are potential downfalls to these “open doors”.  The Internet can be as much of a problem as an asset.

Ross and Schulz (1999) reported that the advantages of using the Web in the classroom clearly outweigh the disadvantages, although a teacher that is not technologically inclined will find it difficult to solve the problems that arise in designing a powerful, teaching web site.  An educator needs to be realistic when contemplating a web site for a classroom

The first year of development will certainly be more time consuming than in subsequent years. The educator will add and archive more and more information on the course Web site.  This work will produce a dynamic, powerful and increasingly more useful teaching tool that may be used by many classes over the years (p. 142).  Starting small is the best advice for teachers wanting to develop an online course.  The web site may be updated in the future.  Start small and be sure that the small portion is a valuable tool and build the site to make the value grow and reinforce the students desire to utilize the site for their learning advantage.  

Cox (2000) reported that “with the Internet, there's no teacher's guide telling me what to do, so I feel like me and my students have the sky as our limit as far as learning” (p. 19).

With the advantages of the web-based technology the community is putting pressure on educators to use this technology in our teaching methodology.  If all of this is true, then combining the advantages of the classroom, the Internet, and computers can produce a formidable learning environment.  Cox’s study endeavors to prove that a content driven web site can be a definite contribution to student success.  In combining the classroom and the Internet, Zao (1998) stated that it takes deliberate and careful design in order to successfully integrate technology into education.  In order to achieve a meaningful melding of technology with standard classroom practices, changes will need to be made (p. 307).  “Standard classroom practices” need to be modified or in some cases, abandoned.  The qualities and abilities of the computer, Internet, and the teacher need to be understood and used to the most beneficial use for the students.  ”Whereas education has traditionally meant bringing students to sources of knowledge, the time has come to bring sources of knowledge to students” (Barley, 1999, p. 57).

In melding technology and standard classroom practices, the teacher is under pressure to put technology to use for the students to utilize.  Technology innovations involving the Internet require a great deal of time, energy, and creativity. The potential benefits that such innovations will give the learner should outweigh the effort required to develop the technological applications.

Technology should be incorporated in the teaching methodology because it encompasses different learning styles.  The traditional methods of teaching are becoming less and less effective in this day and age

Boles, Pillay and Raj (1999) state “learning is a constructive, cognitive and social process where the learner strategically manages the available cognitive, physical and social resources to construct knowledge. Such construction requires individuals to direct attention to relevant aspects of the given information, and to relate it to previous experiences and knowledge, that is, transform the information. Individuals access and process information differently, hence the success of any transformation process depends upon opportunities an individual has to access and process information in their preferred styles” (p. 371).

Lage, Platt and Treglia (2000) stated that recent evidence has shown that a mismatch between an instructor's teaching style and a student's learning style can result in the student learning less and being less interested in the subject matter.  This finding implies that either educational administrators should strive to ensure a good match between the instructor's teaching style and the students' learning styles, a difficult task, or that concerned instructors should use a portfolio of teaching styles so as to appeal to a variety of student learning types.

Ross and Schulz (1999) stated that students that have difficulty learning in a standard lecture setting of listening and taking notes, would benefit from having the teacher's written lecture notes online (p. 140). Visual learners and any students that missed a lecture could go online to access any additional material that the teacher may have added during the date of the lecture, so as to gain the same benefit as those students that were present for the lecture.  Students can also use the online materials as study guides for the exams.  The material that has been archived may be used for other classes of students and can be built upon the further improve the course for the students.  

Snyder (1999) states that the United States has a unique system of public education in that the system tries to educate all of our students equally from preschool through high school (p. 11).  All students are not alike and all classroom situations and content are not alike.  There are many instructors that continue to try to fit everyone and every learning situation as if there is only one way to teach.

Snyder (1999) reported, “In the United States, educators try not to track students so that all have the opportunities for the same education. This is, however, very difficult because of a diverse population in society at large, we [society] have a diverse population of learners. This diverse population of students is becoming more complex with the total inclusion of all special education students into the regular education classes. To be successful in educating all of our students, we need to be aware of individual learning styles and multiple intelligences. To be more effective, teachers of this diverse population of learners, need concise and efficient ways to learn more about their students' learning styles and multiple intelligences” (p. 11). 

Hooper and Singhanayok (1998) state that although the nature of content is a significant factor in the learning process, students also need appropriate study, reading, and memory skills to learn effectively. The increasing use of the World Wide Web in education and the dramatic growth of information available to the learner illustrate the need for such skills: students must sift through voluminous irrelevant information to find the information they need (p. 19).

With these problems educators need to look at the alternatives for education.  Gillham (1999) stated that “There is a role for the provision of support materials on the Web for traditionally taught courses. This type of provision is less demanding for students in terms of their ability to interact with a computer but nevertheless provides adjunct materials at a relatively low learning cost for those students who use them. This may be a precursor to moving more material onto the Web in order to replace all or more likely some of the traditional delivery mechanisms” (p. 312).

Before an instructor can adjust instruction strategies to meet the learning styles of students, the types of learning styles need to be known and understood.  Many researchers have been trying to identify these learning styles.  Lage, Platt and Treglia (2000) cited many other researchers’ findings in their paper.  The literature on learning styles and their resulting implications for the classroom contains at least three general systems for classification of learning styles.  These styles of learners are known as dependent, collaborative, or independent. Dependent learners require a large amount of direction from the teacher, whereas collaborative learners work best when learning as part of a team.  The independent learners learn best when left to their own devices (p. 32).

Grasha and Yangarber-Hicks (2000) stated that learning and teaching styles are part of a student’s personal make-up. They summarize the needs, emotions, motives, beliefs, and attitudes students and teachers possess about how to learn and how to teach.  Thus, any instructional process that tries to shape how people learn or teach will either encourage and reinforce preferred styles, or create pressures for students and teachers to modify them. It is important to understand the connection between particular forms of technology and their effects on learning and teaching styles (p. 5).

Diaz and Carnal (1999) listed and explained learning styles.  Independent students prefer independent study and self-paced instruction and would prefer to work alone rather than with other students on course projects.  Dependent learners look to the teacher and to peers as a source of structure and guidance and prefer an authority figure to tell them what to do.  Competitive students learn in order to perform better than their peers and to receive recognition for their academic accomplishments.  Collaborative learners acquire information by sharing and cooperating with teacher and peers. They prefer lectures with small-group discussions and group projects.  Avoidant learners are not enthusiastic about attending class or acquiring class content. They are typically uninterested and are sometimes overwhelmed by class activities.  Technology can appeal to these learners by allowing them to access the class content without becoming overwhelmed. Participant learners are interested in class activities and discussion and are eager to do as much class work as possible. They are keenly aware of, and have a desire to meet, the teacher's expectations (p. 135).

There are no “quick fixes” in education, however, we can move into the right direction by incorporating technology into our teaching methodologies and by doing this, maintain our high expectations of both students and ourselves.  Doolan and Honigsfeld (2000, May/June) reported that schools should have high expectations for all learners and should assist learners in every possible way to reach those expectations (p. 275).

Bruce (1999) states that “The movement promoting learning anywhere and any time builds in part upon our recognition that learning in life is much more than what occurs in the confines of a classroom or a designated time period for a class” (p. 663).  Paterson (1999) stated, “As educators struggle to redefine education for the 21st century, we will need to embrace the technologies that help us to reshape the classroom to enhance teaching and learning” (p. 22).

Action Plan

In addition to data gathered from a literature search, data from a number of other sources was collected.  Parents and the 74 students involved in the researcher’s 3 sections of Introduction to United States History B spring trimester 2001 were surveyed in reference to home and work Internet and e-mail capabilities (see Appendix B).  This information was recorded in the teacher’s grade book.  Grade printouts were made at the end of the first unit of Introduction to United States History B (6 weeks into the trimester).  These grade printouts were used to compare with the grades of the 31 students in the researcher’s Introduction to United States History B winter trimester 1999 class.  At the end of the first unit, questionnaires were given to students in the spring trimester 2001 classes concerning web page usage (see Appendix C).  Students were to be asked how they used the web site, how often they used it, and from what locations they accessed the web site.  

The grades were recorded, computed, and archived on the Internet.  Students and parents were needed passwords to access a particular student’s grades.  They were only able to check on their own current grade and missing class work.  They were not able to alter grades in any way.    Parents and students were able to e-mail the researcher to clear up any questions concerning any aspect of the class.  Parent e-mail addresses were entered into the grade book program.  The grade book program was structured in such a way that whenever an update was made on a student’s grades, an e-mail was to be automatically sent to parents informing them that an update had been made of their student’s grades. 

The Web site enabled students to print off the notes before the lecture and annotate them during the lecture. This allowed more time in the lectures for the students to translate the content of the lecture into their own words, rather than hurriedly copying down the contents from the overheads, thus facilitating more effective learning.

If a student was off-campus for any reason, anything from just home for the night, or an extended absence, class assignments could be accessed via the Internet, printed, completed, and brought to school.  Students printed out needed assignments and complete them ahead of time.  That practice was encouraged, since peer helping would be an immediate benefit to all stakeholders.  Traditionally, all class work is handed out to all students at the same time.  This placed the motivated students and the unmotivated students on the same schedule in completing an assignment.  Therefore, motivated students could not easily assist unmotivated students because they were busy doing their current class work also.  Through the use of web site, motivated students worked ahead.  Having encountered the same problems that the unmotivated students would encounter, and solving the problems, they were in a great position to help these students over some of the hurdles encounter.  

This web site increased class work completion among the primary stakeholders.  It helped to raise assessment scores, increased the possibilities for peer tutoring, produced fewer students needing motivational assistance, provided more meaningful lectures, improved assessment strategies, and directly involved parents in monitoring student class work completion and grades.  This developed a vehicle that showed teachers a new and effective way to deliver content that will reach more learning styles than the traditional classroom teaching tools and techniques.  

Measurement of Change

Results from the research has shown a greater proficiency in the material that was being accessed by stakeholders from the website. Class work and evaluation for the researcher’s spring semester 2002 classes combined to produce roughly 45% of the stakeholders performing at the 80 % level or better.  

The website was used as a tool for the students to self monitor their own classroom work, as verified by the increase in the average scores on the exams greater than before usage of the system as the semester progressed.  Definitive changes have occurred in the students’ behavior as a result of website completion. Stakeholders are less apprehensive about making up assignments and are more likely to seek help from a peer or the website before they consult the instructor. Often times a stakeholders will fall behind their peers and find it difficult to get immediate access to a new or missed assignment. The accessibility of the classroom material has made it easier for the stakeholders to stay ahead of the game or at least be able to stay with the class when they have missed class time. 

About 85% of the stakeholders have access to an email address. I have them fill out their syllabus at the start of the semester and they are given extra credit for providing me with their email and parent’s email. Only  a handful of parents contacted the researcher using e-mail to check on student progress and thank the researcher for completion of the website.

Supplementary data sources were used to support objectives. Parent and student emails were collected and recorded.  Twenty-seven students had access to an e-mail account.  Of the 31 students’ households, 27 had at least one parent with an e-mail account.  Students filled out a survey as to the amount and kind of website use that they visited, as well as their overall remarks. Stakeholders stated that they had utilized the website to check on classroom expectations, as well as the assignments that would be required.  All of these stakeholders used this website to help motivate them by checking on their work that was completed, and immediately printing out missed assignments, and study guides for the test.  The stakeholders that utilized the web were the high achieving students (80% or better) in this report. Attendance is a mandate by the state of Washington as well as a direct correlation with the success rate of the U.S. History B class so the website has not been tested as a stand-alone distance learning website, but part of the class.  Grade were handed out to all 31 students in the researcher’s section of U.S. History B for spring 2001 were made at progress report time and compared to reports from the same grading period of winter 2001. The spring 2001class that printed out assignments were able to outperform the group that did not have accessibility to the website by 30%.

The stakeholders were able to view assignments for each chapter by going on-line through this study’s website. Supplementary websites related to U.S. History were set up for students to reference.  The researcher directed students to specific sites that would allow students to access more information on certain subjects.  The researcher chose websites that offered the content that increased the probability of success in their coursework.   This information was accessed by web links on the U.S. History B home page.  Students were not told which site would best supply the information they needed to improve their knowledge and success. Class discussions were held on the information that was found.

With this the instructor was able to help out the students who were classified as special needs students as well help out other students who needed the extra help.   Students that fell into this grouping varied from day to day.  The Instructor was able to identify the students that fell into this grouping by writing down witch students were under the 80% level. Paying more attention to the students that need the most help pays off in the long run. 

Conclusion

When the researcher started this project he had a limited knowledge of how technology could help his classroom and his students.  The time that the researcher spent on this project help out his classroom and students almost immediately. 

The website used in this study has been installed at Washougal high school and is off the Washougal School District’s server so it can be modified for the upcoming school year.  The researcher will continue to acquire knowledge on technology as it deals with the classroom.  

The researcher felt the overall results of the study were satisfactory and it would help drive him to continue his advancement of knowledge of the topic.  The students seem not only more successful but also more excited by the class itself

To increase the effectiveness in the future the researcher will instruct his class on how to use the computer, and the web page. The researcher will do weekly grade checks on a limited basis for the students that ask for them or their parents. The researcher will periodically review and change the website, making it more useful and relevant to the learning styles in the researcher’s U.S. History classes. As technology changes so should the ways that we teach.

This research can help other teachers realize the importance of technology in education and the benefits their students can have because of it. The researcher feels that if he learns more about technology it will only help the success rate of his students. With the technology that is always changing in our society and as fast as it changes we the educators need to find new ways to help our students not only in our subject area or classroom but in life as well. The research has proven that technology will have a positive effect on the classroom it is now our job as educators to find new ways to teach and to keep up with the technology.
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